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domestic higher education from the directive-extensive to the
psychologically intensive models of socialization of youth on the basis of
parity are substantiated. The form-content benefits of the system of
module-developmental learning because of which is creating socio-cultural
indirect space of continuous developmental-dialogue interaction between
subjects of the educational process is outlined. Is upheld the idea that
namely the last one activates the information exchange and psycho-
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which are fully implemented thanks to technologies of a holistic module-
developmental process.
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ObrpyHmoeaHo  ricuxosioeiyHi  demepMiHaHmMu  MPOEKMU8HO20
rnepexody 8iMYu3HSHOI 8UW,0I oceimu 8i0 OUPEKMUBHO-eKCMEeHCUBHUX 00
rIcCuUxosioeiYHoO IHMeHCUBHUX Mmoodersnel couiani3auyii monodi Ha 3acadax
napumemdocmi. OKpecrieHo ¢opMo-3micmosi rnepesaau cucmemu
MOOYrIbHO-pO38UBAIbHO20  Has4YaHHS 3@ KOmpo2o CMEOPHEMLCS
COUIOKYnMbMmMypHO oriocepedkosaHul rnpocmip HerepepsHoi po3eusasribHo-
OianoeiyHoi  83aeMo0ii MK  cyb’ekmamMu  OC8IMHbLO20  [Pouecy.
O6cmoroemsbcs idesi, Wo came ocmaHHsS akmuegi3ye iHgbopmauitHuUl 0bMiH
ma rcuxo0yxoeHi 83aemosrisiugu, a eidmak 3abe3srnedyye 2apMOHIUHUU
ricuxocouianibHUl pPo38UMOK KOXHOI ocobucmocmi. Takox y cmammi
YMOYHIEMbLCS ma KOHKPemu3yembCsl 3MIiCmMo8e Haro8HEeHHs1 4omupbOoX
3acadHuU4uUx 3a2allbHoOCBIMHIX MpuHYyUnie (MeHmarnsbHoOCmi, OyX08HOCMI,
po3sumkoeocmi i MOOyribHOCMI), 8UMO2U KOmMpux [M08HOBa20MO
pearni3yrombcs 3a80s1Ku MmexHOos102iAM uinicHo2o MOQYI1bHO-
po3susasibHO20 rpPoyecy.

Knwuosi criosa: poseusasibHa 83aeMoO0is, rnapumemH{a O0C8imHSs
OisifIbHicMb,  couialibHO-rIcUXos02iYyHUU rpocmip, OCBIMHS cucmema,
MOOYIbHO-pOo38uUBalilbHe HaBYaHHS, MNPUHYUN MeHmarnbHOCmi, MPUHYUI
dyXo8HOCMI,  MPUHYUM  pPO38UMKO8OCMI,  MPUHUUN  MOOYIbHOCMI,
rnoniMomusauisi, ricuxocouianbHuUl po38umok ocobucmocmi.

KaHOuOam  ricuxosioeudeckux  Hayk, oOoueHm  [upHsk A.H.
[Ncuxonoauyeckue oemepMuHaHmMebl MOOyrbHO-pa3ssusaruie2o
g3aumodelicmeusi  y4acmHUKO8 UHHOB8aAUUOHHO20 obyyeHus  /
TepHoronbckuli  HauyUOHallbHbIU ~ 3KOHOMUYECKUU  yHusepcumem,
YkpauHa, TepHorornb

ObocHosaHHO ricuxoriogu4yeckue 0OemepMuHaHmMbl MPOEKMUBHO20
nepexoda  ome4yecmeeHHo20  obpa3zoeaHus  om  OQUPEKMUBHO-
3KCMEHCUBHbIX K ricuxornoau4yecku UHMEHCUBHbIM MOOessim

couyuanusauyuu mMornooexu Ha ripuHyunax riapumem-yocmu. OnpedeneHb/
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opmo-codepxameribHble  fpeuMyuiecmea  cucmembl  MOOYJIIbHO-
pa3eusarou,e2o 0by4yeHUss 8 KOMmMOPOM co30aemcsi COUUOKY1bMYypPHO
ornocpedosaHHoOe  MpOCMPaHCmMeO  HErpepbIBHO20  pa3susamesibHO-
oduarioau4yecko20 g83aumoolelicmausi Mexoy cybbekmamu
obpasosamernbHo20 rnpouecca. Omcmausaemcsi uOes, 4YmMO UMEHHO
rnocrieOHee akmuguaupyem UHOPMayUOHHbIU 0bMeH U rcuxodyxoeHoe
g83aumossriusHue, U makum obpa3om obecredugaem 2apMOHUYHOE
rcuxocoyuanbHoe pasgumue Kaxdol snu4yHocmu. Takxe 8 cmambe
YMOYHSAemMCsi U KOHKpemu3upyemcsi colepxXamesibHoe HarosIHeHuUe
yemsbipex OCHOBHbIX obuweobpazosameribHbIX npuUHYUnos
(MeHmarnbHocmu, OyxoeHocmu, passusamesibHocmu U MOOYJIbHOCMU),
mpeboeaHusi  KOmMOpbIX  MOMIHOUEHHO  peanudyromcs  bnazodapsi
MexHOJ102UsIM UerioCmHO20 MoOybHO-pa3eusarou,e2o rnpouyecca.
Knwouesbie criosa: passusarouwiee e3aumodelicmeue, napumemHasi
obpasosameribHas dessmesibHOCMb, coyuasibHO-cuxooau4yecKoe
npocmpaHcmeo, obpasosamersibHasi cucmema, MoOyJIbHO-pa3susarou,ee
obydyeHue, npuUHUUN MeHmaslbHOCMuU, MpUHUUN OyxXoeHOCMU, MPUHUUM
paseusamersibHOCmMu,  PUHYUN  MOOysfibHOCMU,  MOAUMomueauyus,

ricuxocouyuarnibHoe paseumue yiu4Hocmu.

Introduction. The transition to a post-industrial formation of society
foresees the rejection from scientistic paradigm of education, which
focuses on the retransmission of information and the reproductive
mastering of knowledge. The latest standards of higher education of
Ukraine foresee the application of a competent approach to the training of
specialists of different profiles. Especially attention is paid to the formation
of skills of interpersonal interaction, the ability to work in a team and to
fulfill their professional errands in conditions of multiculturalness and

globalization. According to O. Y. Humeniyk, the urgent need of modern
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educational practice is the organization of the flow of continuous
developmental influences of the teacher on students, achievements of the
internal dialogicity of educational technologies, modification of the style of
pedagogical leadership of the educational process in the direction of
humanization and democratization of interpersonal relations [1, p. 9]. The
combination of the above mentioned challenges of educational nowadays
cause topicality of our publication.

Analyzing recent researches on the raised problematic, can be
singled out the program of the fundamental socio-psychological
experiment in educational institutions of Ukraine (Drobnohod M.I., Furman
A.V.), the systematic approach in substantiating the subject of social
psychology of organizations (Kazmirenko V.P.) and the psychological
theory of developmental interaction (Ball G.O., Kyrychuk O.V., Kovalev
G.O., Rogers K., etc.). Hence the interdisciplinarity of the defended
scientific search, which relates to social psychology, management
psychology and also the field of age and pedagogical psychology.

Formulation of the purpose and tasks of the article. The purpose
is to substantiate the psychological determinant of module-developmental
interaction of participants of innovation learning and tasks are to analyze:
a) the form-content benefits of the system of module-developmental
learning; b) the essential content of four general education principles
(mentality, spirituality, development and modularity), the requirements of
which are implemented thanks to technologies of a holistic module-
developmental process.

Presentation of the main material of the article. The introduction
of innovative developmental approaches in the field of education is an
urgent need for historical progress. It is time to update the psychological-
pedagogical content of the activity of higher educational institutions in

accordance with the requirements of the new ecocultural situation. One of
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the promising directions of cognitive search is the theory of a module-
developmental system of education [2], which on new methodological
foundation integrates the achievements of other concepts of
developmental learning and that’'s why is developing as a meta-theory of
the socio-psychological level of abstraction.

The idea of development is fundamental to education. For the first
time, more than two hundred years ago, it was proclaimed by the Swiss
teacher G. Pestalozzi: learning is intended to develop the cognitive forces
of the individual - memory, thinking, imagination and other its abilities.
Since then, this problem has shifted to the epicenter of the process of
socialization: various models and systems of developmentally oriented
education have appeared, improved and disappeared. The essence of
such learning was reduced to the training of memory, mental activity, the
expansion of cognitive capabilities or the fostering of creative abilities of
the personality. Today, the idea of development not only enriches the
conceptual core of educational theories, but also permeates the everyday
practice of intersubjective interaction between the teacher and students.
More often we are talking about developmental imitation, communication
and education, developmental diagnostics and correction, developing
interactions.

From here, the dialectical unity of the social processes of learning
and personal development, which S. Rubinstein accurately remarked: "As
a separate concept of learning, which is formed by the teacher, contains
(no matter he is aware or not) a certain concept of development, as well
as in each concept of mental development, which is formed by a
psychologist (no matter he is aware or not) there is also a certain theory of

learning” [3, p. 179].
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However, this does not relieve the tense situation around theoretical
and practical difficulties of creating a developmental learning as a well-
organized, mentally accepted, socio-cultural space of life of personality.

In fact, to this day hasn’t been created its effective theory about what
clearly shows historical excursus into the problematic of the question.

At the beginning of the 20th century, the idea of developing learning
transformed into a complex problem of the relationship between learning
and development. It is believed that the most productive approach to its
solution was proposed by L. Vyhotskiy [4; 5], by delimiting two zones of
development - actual and the nearest one. Moreover, the last one took a
decisive role in the mastering by growing up generation historically
produced human abilities. “Learning is good only when goes ahead of
development. Then it awakes and brings to life a number of functions that
are in the stage of maturation, lie in the ZND” (zone of the nearest
development) [4, p. 252].

So, learning, according to L. Vyhotskiy, is a universal social fact of
the mental (psychic) development of the subject. His developmental
possibilities are determined by the fact how much the mentor manages to
optimize the search cognitive activity of the student at the level of the zone
of the nearest development and in cooperation to raise it to the higher
intellectual level of knowledge, action, understanding.

At the same time, indicated statements of socio-cultural theory of L.
Vyhotskiy concerning didactic and psychological mechanisms of
organizing the creative cognitive activity of the successors not fully
disclose under which condition a productive search and discovery of
subjectively new knowledge that characterizing a micro-stage of mental
development is possible. Proposed by A. Furman theoretical model of
levels of such development substantially fills the approach of the scientist,

leaning on the data of modern science on the regularities of the course of
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productive thinking processes [6, p. 9-14]. However, this does not mean
that the results of research of famous pedagogues and psychologists lose
their scientific significance — P. Blonskiy, L. Vyhotskiy, S. Rubinstein, O.
Leontiev, L. Zankov, A. Zaporozhets, G. Kostiuk, O. Matiushkin, D.
Elkonin, V. Davydov and others, whose theoretical achievements should
be rethought in the context of the new socio-cultural situation.

In particular, S. Rubinstein's approach deserves attention, according
to which, learning must not only outpace, but also respond to the
development of each. This is caused by the fact that knowledge is not
reported and is not transmitted externally into the inner world of the
personality, concepts and norms are not maturate but mastered in the
process of its active mental activity. That’'s why, a statement that learning
must be ahead of development is legitimate only in the sense that subject
of interaction is really taught things he doesn’t know. If, however, it "run
ahead" of development, it will not develop, but will only enrich by
knowledge. That is why properly organized learning always takes into
account the capabilities of the subject of a certain mental potential [7, p.
177].

Also the fact of innovative inferiority of well known domestic systems
of such learning testifies about the absence of interdisciplinary theory of
developmental learning. This applies to experiments of L. Zankov and D.
Elkonin and V. Davydov, models of differentiated and problem learning. A
certain project exception is a module-developmental experimental system
that is implemented as an innovative unity of goals and tasks, content and
forms, technologies and methods, tools and results of continuous
developmental interaction between teacher and students [8, 9, 2].

A wide-scale research of the objective connection between the
construction of learning (content, methods, specific techniques) and the

course of general development of successors was carried out by L.
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Zankov in the 60's and 70's [10; 11]. The scientist studied the problem of
modification of forms, methods and results of interpersonal interaction, but
to find adequate ways of its solving he failed. And though it is believed that
‘set in the didactic system task of general development of subjects is
achieved by means of the change of all didactic components of learning
process” [10; 12], yet groundless are organizational-technological bases of
mental development of students, the most important components of socio-
cultural the context of experimental universities.

Another way of organizing developmental learning and upbringing in
high school covers the theory and practice of learning activity of subjects
of the educational process [13]. The innovative full value of given
experimental model is also limited, which confirms the methodological
analysis of relevant developmental programs and textbooks [2].

Although this system has no analogues regarding the ways to
implement the requirements of the principle of problem in studying, its
adherents have limited the field of scientific search to a certain extent,
since they have refused to implement a differentiated approach. Hence
the conceptual focus on the structuring of educational content, which
provides the theoretical level of cognition through the implementation of
technology of content generalization with the help of developmental
programs and textbooks.

The analysis of well-known systems of developmental learning
shows that in the experience of Ukrainian education there are no such
theories that would give a complete picture of how are interconnected
learning and development in all the major links of pedagogical interaction
given the clearly defined regularities, principles and facts of psychosocial
personality growth.

This, to a certain extent, refers to analyzed systems and the most

well-known - problem and differentiated learning. Despite the fact that the
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purpose of the first is the development of search creative activity and
creative abilities of students, and the main task of the second - the
identification of psychological differences and upbringing of individuality of
everyone, yet technologically not ensured proper complementarity of
external and internal conditions-factors of psychosocial growth of
personality in every moment of study.

A certain contribution into the development of the conceptual
foundations of problem learning is the psychological-pedagogical theory of
learning problem situations [14], in which the important role is played by
idealized research objects - the theoretical model of psychological
structure of the learning problem situation and the structural-functional of
internal problem situation. Besides, the first one detects the integrity of the
subjective-personal, content-subject and inter-subjective sides of the
studying process, and in such way optimizes the search cognitive activity
of the student under the direction of the teacher, contributes to their
intellectual development and the formation of creative abilities. The
second one covers such components of the psychological organization of
cognitive activity, such as needs, motives, goal, internal conditions of
thinking; functions as an open system for influences, subject-object, and
subject-subject interaction. Its peculiar modular neoplasms are problem-
dialogic forms of consciousness (task, question, problem, dialogue, etc.),
the complementarity of which in a holistic act of cognition and determines
the effectiveness of developmental learning [14].

During the last decade, namely in the theory of problem-dialogic
learning, the idea of a two-phase functioning of the learning module has
appeared as a result of following the regularities of a full-fledged cycle of
the problem situation [15]. So, it is natural that the principles of
problematic and dialogicity in given system are realized most fully, as

evidenced, in particular, the fact of technological combination of both
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innovative approaches based on the problem-dialogical method of
organizing developmental interaction: conceptually based on the systemic
differentiation of education, that implemented with the help of progressive
psycho-diagnostic technologies, scilicet, such a complicated procedure of
intellectual and personal examination that provides exhaustive
psychological cognition and the best didactic organization of inner world of
the personality of teacher and student.

It is also noteworthy that the module-developmental system fully
implements the construct of four general principles — mentality, spirituality,
development and modularity in the unity of content, continuity of the
structure and integrity of the scientific description of the educational
process.

The principle of mentality orients the higher school on that fact that a
specifically-historical embodiment of better socio-cultural experience of a
nation would found in its activity, group, individual, which is "a means of
secondary, that is, spiritual (human) formation of higher forms of mentality
in the form of acts of beauty and goodness, acts of freedom and belief,
creative upsurge and wise behavior" [2]. Organizingly influencing the
socio-cultural space of the university, become possible as full taking into
account the ethno-psychological properties of teachers and students, and
also exceptionally positive use of the factor of the national psycho-type for
the intensification of the studying-upbringing process, strengthening its
developmental effect. The theoretical landmark in this context is the
scientific approach to the interpretation of education as the most important
institution of spiritual life (production) of society, national security and
mental health of every citizen.

Realization of the requirements of the principle of spirituality
foresees conduction of versatile adaptation of the content of learning

courses in the direction of creating such a socio-cultural space in the

10
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group, which provides intensive internal work of the teacher and student
over themselves, maximally realizes their emotional-intellectual and
spiritual-volitional reserves. At the same time, upbringing influences,
humanizing the studying-subject content and generating in each
normative-regulatory activity of a certain type, are inseparably connected
with learning and educational ones, which makes it possible to
systematically change the experience of organized spiritual cohabitation of
personalities from their needs-motivational depths to situational behavior
and conscious educational activity. This experience, organizing the study
of the course as a multivariate interdependence of knowledge, norms and
values, is created by the artistic laws of "here" and "now" on canonized
products of national and world culture and finds a specific expression in
humane attitudes, spiritual actions and deeds [16].

The principle of developmentalism (development) is traditional for
the domestic psychological-pedagogical science and educational practice.
Characterizing the socio-cultural potential of educational content regarding
the psychosocial growth of the personality, it concerns not only the
structuring of scientific knowledge according to certain criteria. His
requirements are also related to the selection of norms of social
cohabitation and ethno-national values. Their design-practical
implementation is aimed at creating a cultural-capacious school space in
which the interdependent functioning of the problem, critical and crisis
worldview situation occurs, which alternately cause the development of
cognitive, regulatory and value varieties of the student's search activity [8;
9; 2; 16; 17]. The main social mechanism of the implementation of this
principle is the psychological-pedagogical content, which for the first time
is clearly singled out in the module-developmental system on the
background of teaching-objective and methodical-means. Its organization,

in the form of a set of innovative educational technologies and the

11
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corresponding author's software-methodological support, enable the
teacher of the experimental higher educational institution to professionally
manage not only interpersonal interactions, but also the mental activity of
students.

The principle of modularity, accumulating the most valuable
achievements of the systemic approach, foresees that any separate
educational module as a completed fragment of the simulated socio-
cultural experience will have a highly cultural (predominantly hierarchical)
content essence, logical completeness and functional integrity. That is
why, among the complex innovative approaches to organizing the work of
modern universities, the most original, in our opinion, are scientific
programs on the implementation of the principle of modularity in the
studying-upbringing process.

Conclusions and perspectives of further exploration in this
direction.

Interaction is a category that covers the processes of the influence of
objects (subjects) on each other, their interconnection, including the
interconnection of social phenomena, both at the level of society as a
whole, and at the level of functioning of its separate groups and individuals
[18].

Module-developmental system is considered from the standpoint of
modern psychology as a continuous developmental interaction between a
teacher and a student that is organized according to the laws of social,
pedagogical or dialogical co-activity of learning participants.
Consequently, mentioned innovation system is oriented on the parity
socio-cultural activity, in which subject activity is crucial in establishing
equal partner relations. Besides, it plays an important role in the internal

motivation of the educational activity of the successors that enables to

12
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regulate the development of the motivational traits of the personality, that
is, awakens in everyone a motivated desire to teach and to study.

In pedagogical interaction the determining is an upbringing influence
of the education content on the personality through the system of attitudes
and relations of each participant of studying process that causes the
predominance of social norms and spiritual values over knowledge. That
is why, a new system is an opportunity to move from the school of
Knowledge, which trains the intellectual, to the school of Culture, which
educates the spiritual personality, and also significantly increase the
development potential of modern higher education by optimizing the
numerous processes of internal growth of the participants of continuous
inter-subject interaction.

Since the presented article does not reveal all aspects of the raised
problem, then further search is appropriate to directed on the
substantiation of the methodology of socio-psychological research and the
effectiveness of the developmental interaction between the teacher and

students according to advocated system of studying.
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